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1. Key competences for all

1.1. Description

The recommendation of the European Parliament BadCouncil on key competences for
lifelong learning (2006) defined a framework comb@ knowledge, skills and attitudes
which all individuals need for personal fulfilmeragctive citizenship, social inclusion and
employment. It is a reference tool to support pelinakers, education and training providers,
employers and learners.

Key competences are a priority for all age groupsung people should acquire key
competences by the end of initial education aniditrg to a level that equips them for adult
life and provides a basis for further learning awatking life. Adults need to develop and
update their key competences throughout their lteeadapt flexibly to a rapidly changing
world.

Key competences are: communication in the mothague, communication in foreign

languages, mathematical competence and basic cengest in science and technology,
digital competence, learning to learn, social aitcaompetences, sense of initiative and
entrepreneurship, cultural awareness and expression

Five of these competences (literacy in reading,heraatics and science, language skills,
learning to learn skills, ICT skills and civic dkijl were identified as part of the framework of
indicators for monitoring progress towards the bislgoals.

Those attending study visits on this theme will getjuainted with measures taken by
participating countries to develop key competericegoung people and adults such as:

(&) national, regional, local policies to increaselthel of key competences;

(b) national curricular reforms or regional and locavelopments of school curricula;

(c) specific initiatives and projects which promote @isgion of key competences;

(d) new approaches in organising learning and teaching;

(e) innovative methods, learning materials or assesstaenniques.



1.2. List of topics for study visits
* Increasing literacy and numeracy levels

» Language teaching and learning

* Use of ICT in learning

» Developing entrepreneurship

» Strengthening intercultural education

» Active citizenship

» Developing creativity in learning and teaching

1.3. Keywords

communication in the mother tongue;
communication in foreign languages;
mathematical competence;
competences in science and technology;
digital competence;

learning to learn;

social and civic competences;
cultural awareness and expression;
curriculum;

extra-curricular activities;

adult learning;

young people;

personalised learning;
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student assessment.

1.4. Selected sources on policy at EU level

Key competencesitp://ec.europa.eu/education/policies/2010/objectives _en.html#basic

Progress towards the Lisbon objectives in educatiahtraining — indicators and benchmarks
(2007):http://ec.europa.eu/education/policies/2010/doc/progress06/report_en.pdf

The Programme for International Student AssessiifiBiA):
http://www.pisa.oecd.org/pages/0,2987.en 32252351 32235731 1 1 1 1 1,00.html

The Trends in International Mathematics and Sci&toely (TIMSS)http:/nces.ed.gov/timss/

The Progress in International Reading Literacy ${BIRLS): http:/nces.ed.gov/Surveys/PIRLS
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2. Improving access, equity, quality and efficiency
In education and training.

2.1. Description

The Education and training 2010 work programmeuites several measures and initiatives
to achieve the three broad objectives to improveofean education and training systems,
agreed by the Stockholm European Council in 2001

* improving the quality and effectiveness of Europeducation and training systems;
» easing access of all to education and trainingesyst and,

» opening education and training systems up to tldemworld.

These objectives are, in turn, an elaboration efwider European goals established in the
Lisbon strategy on sustainable economic growth withre and better jobs and greater social
cohesion, adopted in 2000. In spite of severaltpesdevelopments in education and training
in Member States most benchmarks adopted by thedddoer 2010 will not be achieved.
Consequently, the 2008 Spring European Councildufigember States to take action to
reduce substantially the number of early schooldesaand young people who cannot read
properly. Action was also requested to attract naatelts especially low-skilled and older
workers to education and training, to improve aohmeent levels of learners with a migrant
background or from disadvantaged groups as wéliréiser ease geographic and occupational
mobility. Therefore access, equity, quality andogghcy of education and training systems
needed to improve.

Access, equity, quality and efficiency include fokowing:

Access to education and trainingaccess to _pre-primary educatigessential for a good

start in life as it promotes children’ sociabiliznd lays the basis for further learning. It is
especially important for children from families tvitow income, ethnic minorities and

migrants.

Member States have introduced alternative (movebile) forms of education and training,
second chance programmes, mechanisms for inforpangnts about absences and reduced
costs by providing free course materials and trartapon. Close cooperation between
general education and vocational sectors and ‘secbance’ schools for adults is important.
For children with _special needsccess is increasingly considered as being gihen
possibility to attend general or special educatiased on what provides the best learning
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possibilities for the individual child. At the high education levelfree education is key, as
tuition fees may reduce access.

Member States should develop diverse pathways ¢ghrodET to further learning and
employment. They should also improve public tragnprogrammes for the unemployed and
disadvantaged learners. The quality and relevahsiah programmes can be improved by
encouraging stakeholder partnerships at regiondllacal levels and by promoting private
sector involvement.

Adult learninghas a key role to play in responding to socialesion. Member States should
implement efficient adult learning systems thatvpde adults with key competences and
increased labour market access. Education andngagan contribute to overcoming socio-
economic disadvantages, but it may also perpetuate

Equity: all students should have an equal chance to sdgseccess should not be dependent
on circumstances outside the control of the pupgtadent, such as the financial position of
the family, parental education, parental occupaii®tatus, geographic location, ethnic and
racial identity, gender and disability. At compulg@chool level, the possibility for pupils
who drop out of school to get a ‘second chancelern has also received considerable
attention. The role of initial vocational trainin@g equipping these pupils with skills,
knowledge and qualifications is important for thieitegration into society. More initiatives
are still needed in most Member States to redueatimber of early school leavers and fight
inequity due to socioeconomic disadvantages.

Quality: ensuring high quality standards at all educaton training levels is essential.
Building quality includes capacity building of teachers, schootiées, trainers and training
managers, policies to build bridges with parentsdennising curricula and broadening extra-
curricular activities, improving infrastructure arebtablishing a respectful environment.
Quality assurance mechanisms are important at all levels of education includiagsessing
students’ competences, institutional self-asses@nesxternal and internal evaluations,
transparency and validating results. Involving,deample, social partners and actors from the
labour market (‘learning communities’) in evaluatsoand validation of results is becoming
more and more frequent.

Efficiency: Key measures to improve institutional efficiencydaadaptability to shifting
educational and training demands and labour marketls are: decentralisation (including
reforms to allow room for institutions’ own eduaatal initiatives); deregulation; monitoring
achievements through indicators on educationalcieficy; mapping skills gaps and
anticipating skills needs. Building a culture ofiation into education and training systems
to explore how resources (investments from theipwanld private sectors) can be used (more)
efficiently is also essential.

Study visits will present developments and measoinethe following:

(a) developing and implementing measures to improvessto education and training for
disadvantaged groups;

(b) designing and carrying out activities to achieveigy)



(c) designing and implementing measures to increasdityqud education and training
provision;

(d) evaluating and analysing education and trainintegys efficiency.

2.2. List of topics for study visits

» Early learning opportunities

» Personalised learning approaches

» Measures to prevent early school leaving

» Equal opportunities for disadvantaged groups

* Quality assurance mechanisms in schools and trpingtitutions

» Measures to improve efficiency in education anohing institutions

2.3. Keywords

education and training attainment;
drop-outs;

special needs;

gender equity;

migrants and minorities;

older workers;

adult learning;

social inclusion;

evaluation (school or institution);
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financing.

2.4. Selected sources on policy at EU level

Efficiency and equity in European education anahing systems:
http://ec.europa.eu/education/policies/2010/back geen.html

Communication from the Commission, to the Europeariiament, the Council, the European
Economic and Social Committee and the Committeth@fRegions: Improving competences
for the 21st Century: An Agenda for European Coaf@n on Schools:
http://ec.europa.eu/education/school21/com425 enipd

Progress towards the Lisbon objectives in educati@htraining — indicators and benchmarks
(2007):http://ec.europa.eu/education/policies/2010/doc/pgress06/report _en.pdf
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3. Keeping teaching and training attractive and
improving leadership

3.1. Description

Raising the quality of teaching and training acriblsnber States is an important goal of the
Education and training 2010 work programme. Indregyg, teachers and trainers must
develop new skills and competences, to face thdleciggs associated with increasing
autonomy of education and training institutions ahdlents. Use of new technologies and the
necessity to pay attention to individual learnirgpds are other demands for teachers and
trainers. In-service training for teachers is ardynpulsory in 11 Member States.

Demands faced by teachers are also increasing $ecdistress, and aggressive behaviour in
the classroom, as cited in the Commission’s workiager on ‘Schools for the 21st Century’,
all of which have a negative impact on job perfamge and satisfaction and can lead to
educators leaving their profession prematurely.

Many older teachers are expected to retire soomhaineans that the teaching and lifelong
learning profession must be made more attractivth, @areful attention paid to recruiting new
teachers and retaining existing ones. Member Sfatas both a challenge — to replace the
experience that is being lost, and an opportunity mvest in the initial training of a new
wave of teachers and improve the skills of existearhers and teaching leaders.

Improving the quality of school leadership, andrpoding cooperation between educational
leaders, is also vital for raising the quality afueation as a whole. In 2007, the European
Council emphasised the importance of access todughty training in school leadership and

management. It is also hoped that educational feadid be able to work together to address
common challenges faced by European educationngs

European cooperation is governed by a voluntarcgs® known as the open method of
coordination. Since 2004, common principles fockeas competences and qualifications have
been agreed at European level, emphasising theriamoe of a highly qualified workforce,
continuous professional development, teacher mylaihd partnerships between teachers and
other agencies, to Member State policy-makers.0bi72the Council of Ministers reiterated
the importance of improving the quality of teachetucation, equipping teachers with
leadership skills, and providing support to makackeng a more attractive career choice.
Actors concerned by these developments includé@utisns responsible for teacher training
and recruitment; leaders of schools and educatiprmdiders; bodies responsible for teacher
registration, inspection and quality; social parsnguch as trade unions; as well as national
and local policy-makers.



Study visits will present developments and measunaking teaching and training more
attractive, improving leadership and raising theligqy by highlighting:

(a) developing programmes designed to recruit and rrekeghly qualified staff in all
educational and training professions;

(b) increasing the quality and competences of leadezducation and training providers;
(c) ongoing professional development of teachers addrs;

(d) initiatives easing the mobility of teachers andhtees.

3.2. List of topics for study visits
» Teachers’ and trainers’ initial training, recruitmi@nd evaluation
» Teachers’ and trainers’ continuing professionaledigyment

» Leadership and management in schools and traimmgders

3.3. Keywords

teachers’ and trainers’ retention;
teachers’ and trainers’ competences;
teachers’ and trainers’ qualifications;
leadership and management;
teachers’ and trainers’ mobility;
status of teachers and trainers;
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guality assurance.

3.4. Selected sources on policy at EU level

Commission Staff Working Paper (SEC(2007)1009): o®th for the 21 Century
http://ec.europa.eu/education/school21/consultdopdé

Conclusions of the Council and of the Represergatof the Governments of the Member
States, meeting within the Council of 15 Noveml@072, on improving the quality of teacher
educationhttp://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:C:2(300:0006:0009:EN:PDF

DG EAC: Common European Principles for Teacher Gatemces and Qualifications:
http://ec.europa.eu/education/policies/2010/doogpies _en.pdf

Professionalisation of VET teachers for the futi@edefop, 2004):
http://www.trainingvillage.gr/etv/Information_resmes/Bookshop/publication_details.asp?pu
b_id=379

Progress towards the Lisbon objectives in educatiahtraining — indicators and benchmarks
(2007):http://ec.europa.eu/education/policies/2010/dogmss06/report _en.pdf
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4. Education and training for employability

4.1. Description

To find and secure employment, people require skitlat match labour market needs.
Businesses need skills to compete, research, itm@rad grow. Key European documents
acknowledge the crucial role education and traimpiags.

However, low levels of educational attainment amslufficient skills exclude large numbers
of young people from the labour market. Economstreeturing and changing skill needs are
a risk to job security. People need the chanceptpade and develop new knowledge, skills
and competences at different stages in their liVas is particularly important for people in
precarious jobs, those who risk losing their jobsu@ jobless, those who are older, the low
gualified, those with migrant backgrounds or peaplé disabilities.

Although Europe has not yet reached its employnmamets and economic trends are not
particularly favourable, some countries alreadyehakills shortages. In the near future,
Europe, potentially, faces a major skills problémereased life expectancy and declining birth
rates bring fewer young people into the labour reakd longer working lives. In 2020, 50 %

of all jobs are expected to require medium, arodh& % high level, whereas the demand for
low qualifications will fall from a third in 1996otaround 18.5 %. The skills in many current
jobs will change and require people to update tleentinuously, in other cases people will

need to adapt to new jobs.

Initial education and training provides the skhbigse to build on. The knowledge, skills and
competences people acquire can help them move ssigllg into employment and also
adjust to new requirements, working methods and jbht are yet unknown.

Close cooperation with enterprises can make educahnd training more relevant to the
world of work. Learning at the workplace can helg@urage learners, who would otherwise
leave prematurely, to continue their education @aching. In a globalised and more mobile
labour market, people also require linguistic andtucal skills to succeed. Lacking
occupational language skills, for instance, mighaken it difficult for migrants to find
(adequate) jobs or small and medium-sized entepts succeed internationally.

To choose adequate education and training progranané jobs, information on the skills
enterprises are looking for and guidance that damsian individual’'s competences and needs
are prerequisites. To encourage people to (re)ézdening and to save time and costs, it is
also important that education and training instlnig and employers value the knowledge,
skill and competences people have acquired at workpluntary activities or their family
lives.

Ensuring skills development is also part and pas€éexicurity. The idea is to ensure people
stay in or easily find employment though they migbed to move from one job to another or
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take career breaks. This requires comprehensietonifj learning strategies that cover all
levels and sectors of education and link educaaioa training, employment, economic and
social policies. Such strategies are not yet iogla all countries.

Helping to ensure people’s employability is at beart of many joint initiatives between the
European Commission and countries as well as tihepgan social partners. The main policy
initiatives at European level include:

Key competences for lifelong learning:the Council of the European Union and the
European Parliament recommended Member Statés(enable learners to acquire key
competences that will help them adapt to changafpur market demands and contribute
actively to society.

Vocational education and training (VET): signed in 2002 in the wake of the Lisbon
strategy and cooperation in education and trainimgCopenhagen declarationformed the
starting point for closer cooperation of the Consius, Member States and European social
partners in VET. VET plays a key role in ensurirfiglong learning and supplying a skilled
workforce relevant to the labour market. The Cogem process aims to make lifelong
learning more easily accessible and to promote atual, occupational and geographical
mobility. It triggered significant innovations with direct or indirect effect on improving
employability such as: common principles to inceetrtansparency of qualifications, quality
assurance in VET, lifelong guidance and validabbnon-formal and informal learning.

As follow up, theHelsinki communiqué on improved European cooperatio in VET from
2006 further sets out that initial and continuousTVshould provide a broad knowledge and
skills base relevant to labour market requirementsnprove employability.

Higher education the Bologna processaims to create a European higher education area by
2010, in which students can choose from a widetersparent range of high quality courses
and benefit from smooth recognition procedures. Bbgna processproposed adopting a
system essentially based on three cycles (bachwster-doctorate). The degree awarded
after the first cycle shall be relevant to the @an labour market as an appropriate level of
qualification. The second cycle should lead torttester and/or doctorate degree as in many
European countries.

Adult learning: conclusions of the Council on adult learning (20@®ess it is vitally
important both for employability and social inclosithat adults continue to learn and adapt to
change: ongoing upskilling, reskilling and furtlevelopment of competences are essential
prerequisites for active participation in society.

Improving monitoring andorecasting skill demand and supplyin Europe is part of the

Council resolution on new skills for new joBs(The European Commission will present a
specific @mmunication on new skills for new jobsin December 2008. Its purpose is to
provide an assessment of future developments afufand skills requirements, as well as

(1) Recommendation of the European Parliament andhef Gouncil on key competences for lifelong learning
(2006/962/EC)http://eur-lex.europa.eu/LexUriServ/LexUriServ.du20J:1:2006:394:0010:0018:EN:PDF

(®  Council Resolution of 15 November 2007 on the nkilssfor new jobs. (2007/C 290/01):
http://eur-lex.europa.eu/LexUriServ/LexUriServ.da20J:C:2007:290:0001:0003:EN:PDF
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labour supply up to 2020. The communication shaelcbmmend development of an EU
capacity to anticipate and match labour marketskiits needs.

Flexicurity strikes a balance between flexibility and secunitythe labour market and helps
both employees and employers seize the opportangiebalisation offers. The common
principles of flexicurity are: comprehensive lifatplearning strategies; effective active labour
market policies; ease upward mobility and betweeemployment or inactivity and work;
continuous upgrading of skills.

To meet the challenge of employability, links betweVET and higher education become
increasingly important in a lifelong learning segti The possibility to access tertiary

education is a major motivational factor for tharleer to engage in VET. Member States have
started to engage in bringing higher education\#ad systems closer to one another.

The European social partnershave developed their own framework of actionslifetong
learning competence development and qualificatiobhat are also partners in the
Commission’s and countries’ efforts to make VE'Europe better and more attractive.

Study visits will present developments and measwes education and training for
employability:

(a) education and training’s contribution to improvikigowledge, skills and competence for
the labour market;

(b) analysing emerging skills needs and gaps in EU Mgen$iates labour markets and
developing policies to address these;

(c) designing and implementing activities such as ttemmsfrom education and training to
work, occupational guidance and workplace learmingcrease employability.

4.2. List of topics for study visits

» Transition from education and training to the warfdvork

» Workplace learning

* Integration of disadvantaged groups into the lalmarket

* Increasing attractiveness of VET

» Social partners contribution to meet the challesfgemployability
» Skills analysis and mismatch

» Flexicurity in the labour market
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4.3. Keywords

lifelong guidance;

language skills;

validation of non formal and informal learning;
apprenticeship;

entrepreneurship;

workplacement;

key competences;

older workers;

O O O 0O O 0o o o o

adult learning.

4.4. Selected sources on policy at EU level

Implementing the Community Lisbon Programme: Fasteentrepreneurial mindsets through
education and learning (2006):
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=COM:2006:0033:FIN:EN:PDF

Entrepreneurship and SME policy projects
http://ec.europa.eu/enterprise/entrepreneurship/support_measures/index.htm

Communication from the Commission to the Counbi, European Parliament, the European
economic and social committee and the Committe¢hefregions, Action Plan on Adult
learning ‘It is always a good time to learn’ (2007)
http://ec.europa.eu/education/policies/adult/com558 en.pdf

Communication from the Commission ‘Adult learnirigis never too late to learn’ (2006):
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=COM:2006:0614:FIN:EN:PDF

Career development at work - A review of careedgnce to support people in employment
(2008); http://www.trainingvillage.gr/etv/Upload/Information_resources/Bookshop/504/5183 en.pdf

Communication from the commission to the springdpean Council Integrated guidelines
for growth and jobs (2008-2010ttp://ec.europa.eu/growthandjobs/pdf/european-dimension-
200712-annual-progress-report/200712-annual-report-integrated-quidelines _en.pdf

Towards Common Principles of Flexicurity: more dnetter jobs through flexibility and
security - Communication from the Commission to EBwgopean Parliament, the Council, the
European Economic and Social Committee and the QGtie@anof the Regions (2007):
http://ec.europa.eu/employment_social/lemployment_strategy/flexicurity%20media/flexicuritypublication

2007_en.pdf

Helsinki Communiqué on Enhanced European CooperdtioVocational Education and
Training: http://ec.europa.eu/education/policies/2010/dosihkicom_en.pdf

Progress towards the Lisbon objectives in educatm@htraining, — indicators and benchmarks
(2007):http://ec.europa.eu/education/policies/2010/doc/progress06/report_en.pdf
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5. Implementation of common European tools,
principles and frameworks for lifelong learning

5.1. Description

To promote the mobility of European citizens asl|veal their qualifications and learning
achievements, several common tools, principles faamcheworks have been or are being
developed at European level to reach the Lisbotsharhey all aim to strengthen European
cooperation and improve transparency, recognitiod quality assurance in all sectors of
education and training.

The European qualifications framework (EQF) is anown European reference framework
which links countries’ qualifications to make gdigaktions more readable and understandable
across different countries and systems in Européda$ two principal aims: to promote
citizens’ mobility between countries and lifeloraining. More and more European countries
are developing and implementing national qualifmad frameworks (NQF) which are closely
— although not exclusively - related to EQF.

Governments are interested in developing overagchframeworks to incorporate
gualifications that represent learning outcomesnfrdifferent fields, for example school,
work, higher education and adult learning. These fnameworks are often linked to lifelong
learning strategies and intended to open up infbl@aaning, or experience, that learners wish
to have recognised. Common European principlegyaitklines for validation of non-formal
and informal learning’ were set in 2004 as a guide and common referpoast for
development and implementation of methods and mstor validation in the Member
States.

The EQF also serves as a common European refepamcefor those international sector
organisations that wish to develop their own quadifons across countries. This may also
help to link thelong-term skills demand of thebour marketwith education and training
policies to adapt to change and restructuring dmbagout by globalisation.

Europass®j is a tool to make citizens’ knowledge, skills andhlifications clearly and easily
understood, and foster mobility in Europe. It cetssiof five documents: curriculum vitae,
language passport, Europass mobility, certificafptement and diploma supplement.

() Education and training 2010 work programme (dbotion to the Lisbon strategy)http:/eur-
lex.europa.eu/pri/en/oj/dat/2002/c_142/c_14220020614en00010022.pdf

(%) Conclusions of the Council and of the represérgatof the Governments of the Member States mgetin
within the Council on common European principlestfte identification and validation of non-formaica
informal learning (May 2004)ttp://ec.europa.eu/education/policies/2010/doc/validation2004_en.pdf

(°) Visit the Europass website: http://europass.agulefiropa.eu
12



Transparency of qualifications and recognition edrhing outcomes is further supported by
tools that help learners transfer credits gainathduearning periods in their own country or
abroad. These are: thHeuropean credit transfer and accumulation system(ECTS) for
higher education and thHeuropean credit system for vocational education andraining
(ECVET) @) for vocational education and training (VET).

High quality of education and training systemsha EU is pivotal to the success of Europe’s
economy. European cooperation on quality assurdmace led to theEuropean quality
assurance reference framework’j for VET while common standards for higher eduaatio
have already been developed.

Lifelong guidance is important to support citizens to formulate peedoactions plans for
further learning, career management and other ddals. There are common aims and
principles as well as European instrumeft$of reviewinglifelong guidanceprovision.

Study visits will present European tools, princgpéand frameworks for lifelong learning such
as:

(a) developing and implementing qualifications framekgowith reference to the EQF;

(b) promoting Europass and its use by education andirigainstitutions, guidance and
employment services and citizens;

(c) designing and implementing quality assurance fraonksvinspired by the European
quality assurance reference framework;

(d) tools for credit transfer to promote mobility oaleers;
(e) principles for recognising non—formal and inforredrning;

(N providing lifelong guidance services.

5.2. List of topics for study visits

» National and sectoral qualifications framework&éid to EQF

» Tools to promote transparency of qualifications arability of citizens
* Quality assurance systems, frameworks and appreache

» Credit transfer between different contexts

» Validation of non-formal and informal learning

 Lifelong guidance services

(®) Recommendation of the European Parliament anthe@fCouncil on the establishment of the European
Credit system for Vocational Education and TrainilgCVET) [SEC(2008) 442, SEC(2008) 443]
http://eur-lex.europa.eu/LexUriServ/LexUriServ.da2COM:2008:0180:FIN:EN:PDF

() Proposal for a Recommendation of the Europeatiafr@nt and of the Council on the establishmenra of
European Quality Assurance Reference FrameworkVfurational Education and Training [SEC(2008)
440] [SEC(2008) 441]
http://eur-lex.europa.eu/LexUriServ/LexUriServ.dd2C0OM:2008:0179:FIN:EN:PDF

(® ‘Improving lifelong guidance policies and systerusing common European reference tools’ (Cedefop,
2005).
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5.3. Keywords

European credit system for vocational educationteaiding (ECVET);
European credit transfer system (ECTS);

Europass;

workers’ mobility;

learners’ mobility;

teachers’ and trainers’ mobility;

adult learning;

young people;

disadvantaged groups;
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learning outcomes.

5.4. Selected sources on policy at EU level

Supporting citizens' mobility and lifelong learnifg§QF, Europass, ECTS, ECVET, lifelong
guidance)http://ec.europa.eu/education/lifelong-learning-paty/doc40 en.htm

European Qualifications Framework (EQF):

http://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:C:20@:111:0001:0007:EN:PDF

European Quality Assurance Reference Framework:
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?ui=COM:2008:0179:FIN:EN:PDF

Quiality Assurance in Higher Education:
http://www.ond.vlaanderen.be/hogeronderwijs/bolognaddocuments/Standards-and-
Guidelines-for-QA.pdf

European network for quality assurance in VEip://www.engavet.eu

Establishing and developing national lifelong guicka policy forums. A manual for policy-
makers and stakeholders (Cedefop, 2008):
http://www.trainingvillage.gr/etv/Upload/Informatio n_resources/Bookshop/508/5188 en

-pdf

From policy to practice. A systemic change to tfed guidance in Europe (Cedefop, 2008):
http://www.trainingvillage.gr/etv/Upload/Informatio n resources/Bookshop/505/5182 en
-pdf

Progress towards the Lisbon objectives in educati@htraining — indicators and benchmarks
(2007):http://ec.europa.eu/education/policies/2010/doc/pgress06/report _en.pdf
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6. Trends and challenges in lifelong learning
strategies

6.1. Description

Education and training are crucial for economic sodal change. The flexibility and security
needed to achieve more and better jobs depend surieg that all citizens acquire key
competences and update their skills throughoutr thees. Lifelong learning supports
creativity and innovation and enables full econoamd social participation. That is why EU
Member States and the European Commission hawexant years greatly strengthened their
political cooperation through the Education andnirg 2010 work programme, aimed at
achieving the Lisbon goals and promoting lifelorearhing. The programme integrates
previous actions in education and training at Eeaoplevel, including vocational education
and training under the Copenhagen process, ansl tmmthe Bologna process, which is crucial
for developing an European higher education area.

The Education and training 2010 work programme ukesopen method of coordination
(OMC) as a strategic framework of cooperation betwhe Commission and Member States.
The OMC is a way of spreading knowledge of bestcgpma and achieving greater
convergence towards the main EU goals by:

* identifying and defining jointly the objectives be reached,;

» commonly defining benchmarks and indicators engbMember States to know where
they stand and to assess progress towards thbjsetives;

* ways to stimulate exchange and dissemination ofdgm@ctice, such as peer learning
activities.

Exchanging information on different policy optionan help advance reforms in national
education and training systems and, with other comtearning activities, further progress
towards the common objectives and benchmarksfedotig learning.

Most countries have made progress in defining edifand overarching lifelong learning
strategies. Within such frameworks, progress idevi in preprimary education, validation of
non-formal and informal learning and most notablynational qualifications frameworks
(NQFs) being developed by most EU Member Statessponse to the EQF based on learning
outcomes.
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Despite progress in the above areas, the followhadlenges need to be addressed to achieve
overarching lifelong learning strategies.

Coherent and comprehensive lifelong learning gjrase integrating education, higher
education, adult learning and VET still need to ibgplemented. A holistic approach
connecting lifelong learning and VET with other iggl areas such as macroeconomics,
employment, competition, enterprise, research andvation, and social policies is crucial.

One of the most important challenges for NQFs igtivér they will be able to operate as
instruments for integration, making it possiblecteate learning pathways across education
and training sectors and build on learning outcomesuired in non-formal and informal
settings, including at the workplace.

Adult participation in lifelong learning is stillaf from achieving the EU benchmark.

Increased efforts are required to update theitsséil various stages of their lives, broadening
their access to education and training and havel#ening valued, strengthening the quality
of provisions and to achieve flexibility and setygacross the labour market.

Low levels of educational attainment and insuffitieskills are major factors of social

exclusion and poor labour market performance. Ehespecially true for older workers, low-

skilled and other disadvantaged groups (such asantig) who risk losing or cannot find a
job. Demographic and labour market trends will léméhcreased demand for high skills and
fewer opportunities for the low skilled. To facastltchallenge, further investment in human
and social capital is needed and increased patioipin lifelong learning encouraged.

Study visits will present developments on:

(&) reforms in education and training, policy measdoesmplementing integrated lifelong
learning strategies;

(b) policy measures to increase adult participatiolifétong learning;

(c) implementation of flexible learning pathways andnsition between different parts of
national systems.

6.2. List of topics for study visits

» Reforms in national education and training systems
» Developing links between VET and higher education
* Implementation of flexible learning pathways

* Increasing adult participation in education anthirey
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6.3. Keywords

adult learning;

older workers;

low skilled;

migrants;

validation of non-formal and informal learning;

learning outcomes;

national qualifications frameworks;

European credit system for vocational educationteaiding (ECVET);
European credit transfer system (ECTS);

O O O 0O O O 0o o o o

European qualifications framework (EQF).

6.4. Selected sources on policy at EU level

European strategy and co-operation in education andraining:
http://ec.europa.eu/education/lifelong-learningip@dtoc28 en.htm

Draft 2008 joint progress report of the Council dinel Commission on the implementation of
the 'Education & Training 2010' work programme ‘Defing lifelong learning for
knowledge, creativity and innovation’:
http://ec.europa.eu/education/policies/2010/nam@8écouncil_en.pdf

Progress towards the Lisbon objectives in educatimahtraining — indicators and benchmarks
(2007):http://ec.europa.eu/education/policies/2010/dogmss06/report _en.pdf

Adult learning: It is never too late to learn, Comgsmon Communication (October 2006):
http://eur-lex.europa.eu/LexUriServ/site/en/com@2@0m2006 0614en01.pdf

Education and training 2010 — diverse systemsgeshgoals:
http://ec.europa.eu/education/lifelong-learningip@dtoc36 en.htm
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7. Development of learning communities,
iInvolving all actors in education and training

7.1. Description

European education and training fulfils several anignt roles in our society. In addition to
providing learners with the knowledge, skills armnpetences they need to exercise a job or
profession, it also helps develop competences itapbfor people’s family and social lives.

Opening up education and training systems to the wider world is one of the three strategic
objectives of the work programme European Educadamnsters agreed to help make Europe
a knowledge-based society (Lisbon strategy). leat®munication omhmproving competences

for the 21st Century: an agenda for European cooperation on schools, the European
Commission stresses the importance of ‘school conities’ which include partnerships with
agencies, organisations and other actors outsaeltdmssic’ school environment.

This makes education and training institutions maceountable to partners and enables
representatives of the labour market, familiesjccand environmental organisations and
learners to work together to decide on intendethieg outcomes, content and suitable forms
of learning. Parents’ participation is also higiyportant, as it helps stimulate educational
success and school improvements. Education andngainstitutions may contribute also to

the prevention of, and the fight against, all forafisviolence on children and young people
and to attain a high level of health protectionll\seing and social cohesion.

Study visits will present approaches and exampig®od practice on:

(a) incentives and initiatives developed at nationad aegional levels for education and
training institutions to cooperate with externattpars, including parents, municipalities,
enterprises, social partners, NGOs, etc.;

(b) national, regional and local examples of particygatgovernance and evaluation of
education and training institutions.

(c) initiatives to prevent violence on children and pgyeople.
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7.2. List of topics for study visits
» Cooperation between education and training ingditistand local communities;
» Parents and social partners roles in governance;

» Schools and communities roles to prevent violence.

7.3. Keywords

evaluation (school or institution);
autonomy (school or institution);
parents involvement;

0
0

0

o bullying;
0 social partners;

0 school environment;
0

financing.

7.4. Selected sources on policy at EU level

Communication from the Commission, to the Europeariiament, the Council, the European
Economic and Social Committee and the Committed®Regions: Improving competences
for the 21st Century: An Agenda for European Coaf@n on Schools:
http://ec.europa.eu/education/school21/com425_én.pd

Commission Staff Working Paper (SEC(2007)1009): ad®th for the 21 Century:
http://ec.europa.eu/education/school21/consultdoedét

Progress towards the Lisbon objectives in educaton training — indicators and
benchmarks(2007http://ec.europa.eu/education/policies/2010/dog@es06/report_en.pdf

Council of the European Union. Conclusions on thieire priorities for enhanced European
cooperation on Vocational Education and Traininge{y. (Review of the Council
conclusions of 15 November 2004) (2006/C 298/03)2.2006:
http://ec.europa.eu/education/policies/2010/doaicdi3832_en.pdf

The Helsinki communiqué on enhanced European Catiperin Vocational Education and
Training: communiqué of the European Ministers afc&tional Education and Training, the
European Social partners and the European Commissiovened in Helsinki on 5 December
2006 to review the priorities and strategies of @wpenhagen Process. Brussels: European
Commission, 2006:
http://www.minedu.fi/export/sites/default/vet2006ffHelsinki_Communique_en.pdf
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8. Promoting mobility in lifelong learning

8.1. Description

Constructing a genuine European area of educatianpriority for the European Union, both
for cultural and economic reasons. The mobilitycitizens, especially as part of education
and training, helps promote a feeling of belongm&urope, developing European awareness
and emergence of European citizenship. More pibtjdt allows young people to improve
their personal skills and employability, and teashaend trainers to broaden their experience
and improve their skills. Finally, in an internatad economy, the ability to educate oneself
and work in a multilingual environment is essental the competitiveness of the European
economy.

Mobility is a key objective of the Education anditing 2010 work programme as it helps
create a European area of education and trainidgokays an essential part in achieving the
Lisbon goals¥).

The 2006 European quality charter for mobility is the quality reference document for
education and training stays abroad. It complemiia@2001 recommendation on mobility for
students, persons engaged in training, voluntésashers and trainers. The charter, agreed by
Member States, provides guidance on mobility amaments for learning or other purposes,
such as professional improvement, to both youngleeand adults.

The European Commission launched in 2007 the hilong learning programme. It
replaced previous education, vocational trainind aflearning programmes, which ended in
2006 enabling the Comenius, Erasmus, Leonardo dai\dnd Grundtvig programmes to
continue.

The programme supports exchanges and connectiotvgedre people, institutions and
countries. For example student exchanges, in-seriraining courses in school or adult
education and participation in specific short ingnips for vocational students in companies
in another country apply to individuals. Exchangpesween institutions include developing
partnerships between schools in different countrjest projects run by universities to
develop joint curricula, short-term intensive progmes or establish thematic networks in
different disciplines. Connections between couatriigclude study visits for regional and

(® Education and training 2010 work programme (dbation to the Lisbon strategy):
http://eur-lex.europa.eu/pri/en/oj/dat/2002/c_142/c_14220020614en00010022.pdf
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national administrators in education, training @uidance, networks of national experts or
publication of comparable statistics on educatiad @aining systems.

A high level expert forum on mobility was initiated by the European Commission and in
July 2008 it recommended radically increasing mgbdpportunities for young people in the
mid-term.

By 2020 at least 50% of all young people shouldabke to engage in some form of cross-
border mobility at some point.

This offer should be irrespective of their sociatkground and cover a wide range of learning
contexts including school, university and vocatlotraining as well as other formal and
informal learning environments.

The forum called for strategic action to elimindt&rriers to mobility, ensure quality and
exchange good practices. The Commission and Mer8tstes should work with regions,
European networks of companies, foundations andofg&an professional associations
supporting development of learning mobility.

In addition to the above initiatives, common toale being developed for transparency of
gualifications and improve mobility across differ@ountries and systems in Europe. These
include the European qualifications framework fibelbng learning (EQF); the European
credit system for vocational education and traiteGVET); the European credit transfer and
accumulation system (ECTS) and Europass.

Study visits will present developments and measaresmplementing mobility in lifelong
learning such as:
(a) initiatives and projects which promote the widestess to mobility for individuals;

(b) initiatives to make qualifications more readabled amderstandable across different
countries and systems in Europe;

(c) new approaches to simplify validation and recognitiof knowledge, skills and
competences acquired during mobility;

(d) promoting Europass and its use by education andirtcainstitutions, employment
services and citizens;

(e) tools for transfer and recognition of learning ames to ease mobility of learners.

8.2. List of topics for study visits
» Cross-border mobility in education and vocationaining

* Use of EU programmes to increase cross-border mobil
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8.3. Keywords

workers' mobility;

learners’ mobility;

teachers’ and trainers’ mobility;
lifelong learning programme,;
transparency of qualifications;

o]
o]

o]

o]

o]

o Europass;
o0 European credit system for vocational educationteaiding (ECVET);
o European credit transfer system (ECTS);

o European qualifications framework (EQF);

o language skills;

o]

cultural awareness.

8.4. Selected sources on policy at EU level

The European quality charter for mobility:
http://eurlex.europa.eu/LexUriServ/LexUriServ.do?urn=0J:L:2006:394:0005:0009:EN:P
DF

Report of the high level expert forum on mobilitaking learning mobility an opportunity
for all': http://ec.europa.eu/education/doc/2008/mobilityrepd _en.pdf

Supporting citizens' mobility and lifelong learni§QF, Europass, ECTS, ECVET, lifelong
guidance)http://ec.europa.eu/education/lifelong-learning-paty/doc40 en.htm

The new lifelong learning programme (2007-20h&p://ec.europa.eu/education/lifelong-
learning-programme/doc78 en.htm

Progress towards the Lisbon objectives in educati@htraining — indicators and benchmarks
(2007):http://ec.europa.eu/education/policies/2010/doc/pgvess06/report _en.pdf
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