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. 1. One of the objectives of the study visits programme is to exchange

examples of good practice among hosts and participants. Cedefop will

select well-described projects/programmes/initiatives and disseminate

them to former participants and a wider public, including potential

partners for future projects. Therefore it is important that you

identify and describe all aspects that, in your view, make these

projects/programmes/initiatives successful and worth exploring.
In this section, it is important that you describe not only things you

learnt about the host country but also what you learnt about the

countries represented by group members.

The purpose of the study visit is to exchange aspects of good practice in the context of vocational training.  This is focused around the host country (Poland) and representation from the study tour participants.  The countries represented were; United Kingdom, England and Wales, Norway, Bulgaria, Germany (X2), Hungary, Portugal and Spain.  The delegates were from a range of diverse backgrounds including educational and vocational training institutions, employer and unemployment offices.
	Country
	Contact person
	Whom the project addresses 
	Features of good practice

	Norway
	Frank Johnsen
	Young people
	Studying abroad and the sharing of good practice within specific areas of  training (engineering)

	Germany
	Thomas Weinmann
	Young people
	Strengthen opportunities to support apprenticeship training positions abroad.

	Hungary
	Janos Kardos
	Young people
	Students other than those registered within the programmes at the training centre, have an opportunity to use  the facilities within the vocational school

	England
	Ruth Auton
	Adult 
	Courses are run for unemployed members of the community outside traditional school hours

	Germany
	Barbara Colberg
	Young people
	The students are involved with the upkeep of the physical building- using their professional skills to paint the walls and lay the floors.

	Bulgaria
	Emilia Yordanova
	Young people

Community
	The Ministry of Education provide money to support young people from socially deprived backgrounds

	Poland
	Maciej Dlugosv
	Young people

Community
	The school are involved in supporting the donation of blood.  All of the students have donated blood to support the local community.

	Bulgaria
	Emilia Yordanova
	Young people

Community
	The students are involved with the Red Cross to promote the donation of blood and develop social involvement within the community.

	Bulgaria

Hungary

England
	Emilia Yordanova

Janos Kardos

Jane Newby
	Young people

Tutors
	Exchanged contacts with schools which specialise in promoting skills to support  Forestry work.


The study visits programme aims to promote and support policy

development and cooperation in lifelong learning. That is why it is

important to know what you learnt about such policies and their

implementation during your visit. You are invited to describe your

findings concerning the following:
2.1 APPROACHES TAKEN BY PARTICIPATING COUNTRIES (BOTH HOST AND

PARTICIPANTS’) REGARDING THE THEME OF THE VISIT. ARE THERE ANY

SIMILAR APPROACHES/MEASURES IN PARTICIPATING COUNTRIES? WHAT

ASPECTS ARE SIMILAR AND WHY? WHAT ASPECTS ARE DIFFERENT AND WHY?
· Vocational training in  Germany uses the system known as the Dual System, this could be valuably used within the Spanish system 
· In Germany there are apprenticeship programmes with the Chamber of Commerce where students can get a Diploma from Germany and Spain, this was not evidenced as practice within any of the other participating countries
· The mediator system is used within schools in Spain where a student is appointed as a mediator to diffuse situations before they escalate and when students can identify conflict within its early stages.  There are committees of mediators which include teachers, parents and the student. The system is introduced at secondary and in vocational schools. The student volunteers and is provided with training.  This was a system which could be developed within other EU countries.
· In Portugal (the Azores) there are a lot of problems with organising apprenticeships so it was useful to identify what is happening within other countries, particularly within the UK where there is a National Apprenticeship Service.  The idea of having the close liaison between the training provider and the labour market was of interest to delegates.

· In the UK the National Apprenticeship Service is a ‘matching’ service to support the needs of the employer/young person including the Health Service. Within the Health Service, there are ambassadors for the health careers. Visits are made to schools to engage with local schools, this includes taking apprentices along to advocate their role.

· The delegates from Germany were pleased   that the German VET system, especially the Dual System was well acknowledged within other parts of Europe. They were surprised that in other countries there is far more autonomy regarding the appointment of teachers, for example  in Bulgaria the budget and appointment of teachers is directed by the Head teacher.  The Bulgarian Government provide clear criteria about the requirements of the teaching profession but the Head can then appoint according to his/her requirements. In contrast, in Germany, resources are provided according to the number of classes and the Ministry of Education has the authority to appoint the required number of teachers and this means that there are more regulations to be followed.  
2.2 CHALLENGES FACED BY PARTICIPATING COUNTRIES (INCLUDING HOST) IN

THEIR EFFORTS TO IMPLEMENT POLICIES RELATED TO THE THEME OF THE

VISIT. WHAT ARE THE CHALLENGES? ARE THEY COMMON CHALLENGES? IF

SO, WHY? IF NOT, WHY NOT?
1. Norway- the need to recruit and attract the more able students into vocational training. 

2. England – to get employers to use the apprenticeship system, where the system has not previously been explored
3. Hungary – society on the whole needs to change its perception of vocational training.

4. Bulgaria – the education system is not always flexible enough to respond to the evolving demands of employers/business (tourism). 

5. Poland- the need to motivate and recruit girls into science, technology, engineering and maths training and professions
6. Spain – the need to consider strategies which reduce the dropout rate and increase  recruitment in vocational training.

From the points identified above, it was suggested that there are common challenges of how government policy can impact upon the engagement with employers in the need to motivate and train the current and future workforce.  This awareness could be harnessed to attract new employers into areas of high unemployment.  An example of this being explored was during the visit to the Technical University in Kielce and how they have utilised EU funding to resource and purchase state of the art equipment, for example laser welding machinery.

The Vocational School for Informatics in Kielce was also a good example of using technology to develop projects with other European partners (SWITCH project), this was common to some of the host countries but could be an area for further development.

NAME AND DESCRIBE EFFECTIVE AND INNOVATIVE SOLUTIONS YOU HAVE

IDENTIFIED THAT PARTICIPATING COUNTRIES (BOTH HOST AND

PARTICIPANTS) APPLY TO ADDRESS THE CHALLENGES MENTIONED IN

QUESTION 2.2. PLEASE MENTION SPECIFIC COUNTRY EXAMPLES.

1. In the Azores, courses are developed and implemented according to an annual survey of the labour market.  Schools are only allowed to provide vocational and education training courses if the need has been identified and prioritised, as a response to employer need.
2. Within the host country (The Vocational  Upper Secondary School in Skarzyzko Kamienna) there was a clear focus upon language and IT which was additional to the vocational practices.  This ensures that opportunities are enhanced irrespective of the students chosen career path.  The students are encouraged to have high aspirations and consider working abroad to develop their skills within a wider workforce. The school maximises EU funding where teachers fully utilise the opportunities which arise from these monies by developing projects abroad. The school budget was €500,000  and the teachers have secured additional funding equating to €191,000 .  This further supports the determination and commitment of the teaching staff.

3. In Norway, education providers and  resource facilities are amalgamated to ensure that the future workforce can be recruited and resourced locally.  This is achieved by the employer working in partnership with the training provider to develop the required skills and competencies.  By using donated equipment from the employer,  the training provider can deliver  relevant and specific vocational training. 
2:4 ASSESSMENT OF THE TRANSFERABILITY OF POLICIES AND PRACTICES. COULD

ANY EXAMPLES OF GOOD PRACTICE PRESENTED IN THIS REPORT BE APPLIED

             AND TRANSFERRED TO OTHER COUNTRIES? IF SO, WHY? IF NOT, WHY NOT?
4. The  need for existing teachers from all participating countries to engage in CPD within the context of vocational training.  There is a need to identify and train good teachers and keep them motivated and up to date with teaching practice and skills. In Bulgaria,  0.08% of the school budget is allocated for the  CPD of staff,  which helps to address some of the challenges of retention and current vocational practices.  The delegates attended an International Education Fair (XVI Polish Educational Fair and 8th National Head Teachers Forum) where a workshop disseminated good practice from an EU funded project on vocational training and pedagogy.

5. The Spanish policy of good practice as part of the  inspection feedback ensures the engagement of discussion with the teacher to develop and enhance skills. This is an area which could be applied to all aspects of vocational and work based learning.
6. Changes in governments mean that there are frequent changes of policy. This impacts upon how educational authorities are going to face the challenges of demographic change and identify priorities to ensure that there are continued opportunities for staff and vocational, education settings.

7. Within Bulgaria, Germany and the UK, parental involvement is prioritised at all stages of the child’s educational pathway. This emphasis was not shared practice across all representatives of the EU countries including the host country.  As parents are highly integrated into the decision making of educational decisions within some of the delegates participating countries, it was identified that events where decisions are made, should develop policies which support opportunities for parental involvement. 


3. Creating networks of experts, building partnerships for future projects

is another important objective of the study visit programme.
Please state whether and which ideas for future cooperation have

evolved during meetings and discussions.
Cooperative partnerships were established including;

· Teachers from  Zespol Szkol Techniczynch in Skarzysko Kamienna, particularly the teachers of modern foreign languages.  E mail addresses were exchanged so that follow up communication can be continued regarding the development of language.  Resources will be forwarded and there will be continued discussion in the hope that further study visits can be developed, including EU education programmes, ie Grundvig.  

· Sharing good practice regarding the support for unemployed young people was discussed and follow up communication between delegates and the Labour Office (Powiatowy Urzad Pracy) in Skarzysko Kamienna will be continued. 

