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Findings

This section summarises the findings that the group makes while visiting host institutions, discussing issues with the hosts and in the group. You will be reflecting about the things you learnt during each day. But to put them together and give an overall picture, you need to devote a special session to preparing the final report on the last day of the visit. 
In this section, it is important that you describe not only things you learnt about the host country but also what you learnt about the countries which you represent. 

1. Summarising your impressions, please describe what in your opinion are the 3 most important things you learned during the visit. 

Introduction 

There was a wide variation in the groups understanding of the concept of creativity. The definition of creativity for each participant was different. In Poland some examples shown could have been classified as thinking skills in the UK. There were discussions around the differences between creativity and being original. Opportunities for creativity were provided in classrooms, leisure centres and in out of school experiences such as exchanges of students and involvement in projects such as Comenius. All participant countries utilised these activities.
Integration and Inclusion

Integration of pupils and support in the Polish schools was at times awe-inspiring. The group observed activities in a nursery and two primary schools. Schools were limited by financial constraints to fulfil all their ideas. In one school the integrated class initiated a special song entitled “You’re not alone” which was sung during important school celebrations. The characteristic feature was that these classes had two teachers: the leading teacher and the supporting one. The number of children in an integration class was between 15 and 20, including from 3 to 5 children who are disabled. The schools focus on providing pupils with optimal conditions for their development. It is concerned with both healthy children as well as those with special educational needs. 
All pupils benefit from innovative and creative methods and techniques that are used in integration classes. The teachers concentrate on treating each child individually.  Pupils are taught tolerance, frankness, empathy to others, and the school aims to strengthen their self esteem.  The school of the XXI century is a place where pupils want to spend their time.  Meeting various interests of our pupils we organize the following activities that enable them to realise their passions and stimulate their creative development. One school used art therapy, drama activities, ECG biofeedback  (this therapy can help pupils with neurological conditions or brain injuries. It improves such areas as perception, concentration, memory, and consequently  leads to much more successful school performance), aqua therapy, cooking activities  (during these activities disabled children together with the healthy ones learn the art of cooking. It is also an occasion to teach pupils how to lay the table, and how to behave while preparing the dishes and while eating), music therapy and kynotherapy (classes are set up to make a positive contact between a child and a dog. This method aims helps overcome fear of contacts with others and stimulates a development of senses and perception).

Healthy children learn how to help the needy. The schools want to show everybody that they should not be afraid of people who are different, but on the contrary, should be willing to get to know them, understand their problems and be ready to help.
A range of ways of providing creative enrichment opportunities

There are a range of ways of providing creative and enrichment activities including after school clubs- sport, art, dance, music, digital media (UK), leisure centres – sport, cultural – folk dancing and singing, fantasy games and artistic (Poland), Folk dancing (Turkey) and dancing, art (Spain). Other methods include the use of visits outside the classroom including and exchanges plus bringing people into school.
A range of ways of strengthening cultural and community identity and developing moral and religious understanding and social, organisational and leadership skills

Education provided a huge range of opportunities for pupils to learn a much wider curriculum than just subject content. Throughout the system there were many chances to learn skills and attitudes. For example in school and in the community there were numerous chances to learn Polish and visitors folk dancing and to use and create historical costumes and to learn traditional skills, singing, art (painting, pottery, decorating glass), photography especially sensitivity to the environment. Kept the old skills alive and built a sense of community cohesion and developed relationships between schools and communities. Celebration of historical events and local traditions in the schools and in the town encouraged increased cultural and community identity. After school facilities were offered to children with physical and other difficulties. Children were taught to dance expressively and work beautifully designed costumes. The children participated in a range of competitions. There was a wall of diplomas showing the range of activities involved in from dancing to environmental care. The use of competition and diplomas to motivate and reward large numbers of children from nursery to secondary school age was central to the education system Poland. 
2. One of the objectives of the study visits programmes is exchange of good practices among the hosts and participants. Cedefop will select examples of good practices and disseminate them among former participants and wider public, including potential partners for future projects.

Describe each of the good practices you learn about during the visit (both from the hosts and from each other) indicating the following: 

	title of the project/programme/initiative/...


	name of the institution that implements it (website)


	contact person who presented the programme to the group
	whom the initiative addresses
	what features of the initiative make it an example of good practice



	After school club
	Zdurska Wola Leisure Centre
www.pieterko.nasze.pl
	Principal Maria Donat
Tomasz Marciniak, Agnieszka Górczak
	15, 000 students in the town and outlying region
	Use of competitions to motivate, reward of success, diplomas and development of community cohesion. folk dancing using historical costumes, making paper decorations made in the cottages. singing, art (painting, pottery, decorating glass) , photography especially with an environmental theme developed  positive values and attitudes. 

	WODN magazine for teachers
	Teachers centre
	
	Teachers in the region
	written by teachers expressing their opinions and sharing ideas. Excellent vehicle for spreading good practice around the region.

	WODN teachers’ centre
	Workshop in creative thinking
	
	Teachers in the region
	Got teachers to empathise with the students

	Wielum Nursery No 4
	Creative Expression
www.przedszkole4.wielun.pl
	Principal Jolanta Chrobot-Suplicka Anna Majcher (deputy principal), Beata Tomasik, Marzena Abramek, Barbara  Zawierta, Małgorzata Brzezińska, Katarzyna Mielczarek, Katarzyna Bogacz 


	Pupils in the nursery including those with SEN
	Opportunities to engage musical intelligence was used throughout the day, gives pupils the chance to sing, dance, move around, be creative. 

	Wielum Nursery No 4
	Integration classes
	Principal Jolanta Chrobot-Suplicka
	Pupils in the nursery including those with SEN
	Availability of a multi- sensory room and therapists on site enabled school to provide strong support for the learning of SEN pupils

	Wielum Ginmasium No 2
	Creativity in mathematics
www.gimna2wiel.republika.pl
	Jadwiga Jerzyńska, Anna Dwornicka, Renata Bator, Hanna Olejnik-Mydlarz
	Pupils in the school
	Project approach provided opportunities for co-operation and group work, independent learning, research and ICT skills, tailoring the report to a specific audience, foreign language skills and creativity.

	Wielum Ginmasium No 2
	Creativity in History
www.gimna2wiel.republika.pl
	Principal Małgorzata Jachowicz-Wróblewska
	Pupils in the school
	Use of local resident dressed in traditional costume to come into teach skills of flower-making ensured tradition was passed on and taught values and commitment to community. Cabinets in the classroom displayed pottery made by the pupils to show household artefacts used in the past and reports researched by the pupils deepened pupils’ sense of community.

	Wieluń Lyceum No. 1
	Pupil council
www.lowielun.home.pl
	Principal Zbigniew Wiśniewski

 Renata Teluk – Kwapisz, Krystyna Banaś
	Pupils in the school
	The students in the council met weekly with other school councils in an office in town.

	Zduńska Wola Lyceum No. 1
	Creative problem solving
http://pierwszelozdwola.ksiezyc.pl
	Principal Wojciech Tyrakowski

Alicja Bartczak, Barbara Perlińska, Aleksander Rosiak, Anna Kwaśniewska – Szulc
Anna Świerczyńska
	Pupils in the school
	Use of active learning whilst developing English language skills and developing co-operation, leadership, creative thinking, 

	Lask Primary school No 5
	I explore and create the world
http://sp5lask.plv.pl
	Principal Wojciech Nowakowski
Jolanta Kuliberda, Lidia Stempień, Ewa Bednarek
	Pupils in the classes

	Integrated classes showed opportunities for pupils with SEN to work alongside others but doing slightly different tasks supported by other adults in the classroom.  
History lesson showed how pupils had been allowed to use their creatively by preparing a short play for an international competition.  The pupils wrote the script, made the scenery and costumes, acted and provided a musical accompaniment. 

	Zduńska Wola Primary school No 9
	Creativity to support  Inclusion 
www.sp9.zd-wola.pl
	Principal Mirosław Potoniec 

Joanna Tosik, Izabela Michalak, Justyna Skura, Aleksandra Staniucha, Violetta Kurowska, Agnieszka Kacała, Agata Wnuk, Agnieszka Filipczak, Agnieszka – Kujawska-Bożęcka, Karolina Kowalska, Katarzyna Makówka, Agnieszka Soboń, Dominika Perlińska
	All pupils in the school
	Use art therapy, drama activities, ECG biofeedback , aqua therapy, cooking activities  where pupils learn how to lay the table, and how to behave while preparing the dishes and while eating), music therapy and kynotherapy (classes are set up to make a positive contact between a child and a dog. Pupils are taught tolerance, frankness, empathy to others, and the school aims to strengthen their self esteem.

	Warta Public Junior Secondary
	www.gimnazjumwarta..com
	Principal Wojciech Wójcik
Jan Olszewski, Małgorzata Cegiełka
	
	In art lessons pupils use religious images from the locality 

Drama lesson using breathing exercises from actors training

	Zduńska Wola Junior Secondary No 1
	Enriching learning
http://pg1zd-wola.sxx.pl

	Principal Piotr Warchlewski Katarzyna Chechłacz, Monika Józefiak
	All pupils in the school, visiting pupils, citizens of the town and national and international partners
	Celebrated numerous religious and cultural events both in school, in the town and abroad with a wide range of partners.   Provided many chances for students to develop social, organisation and leadership skills, widen their understanding of the world around them.

	Sieradz Primary School No.4
	Integrating children through creativity training www.sp4sieradz.pl
	Principal Jacek Goc Halina Kozera (deputy principal), Renata Pawlikowska (deputy principal), Brygida Sikora, Iwona Jankowska, Ewa Marcińczak, Ewa Wysota, Jowita Mańczyk,Elżbieta Miłek
	
	Used multiple intelligences to plan teaching.
Using creativity to teach mathematics (solid geometry)

Produced plays in English written and produced by pupils


3. The study visits programme aims to promote and support policy development and cooperation in the field of lifelong learning. That is why it is important to know what you learnt about such policies and their implementation during your visit. You are invited to describe your findings concerning the following:

3.1. common approaches, if any, that are met in all or some countries (both host and participants’) regarding the theme of the visit: 

	Approaches to CPD

A key policy in Poland was the new structure for teachers to engage life long learning with three stages to development – trainee, contracted teacher and nominated teacher. Spanish policy was for every six years if you have been training you get a bonus. In Turkey are given in-service training to improve teachers' skills on various topics. Teachers must be trained to associate formal education to lifelong learning   In UK there was a structure for teachers’ development with the threshold and Teaching & Learning points that encouraged staff development.
Extra curricular/enrichment activities

Poland, Turkey, Spain and UK are all involved in pupil exchange programmes, Comenius projects, after school sports activities, enrichment activities. Only Poland and Turkey teach folk dancing.   The real difference in Poland was that enrichment and extra curricular activities, social and leadership skills development, cultural, community and religious commitment are embedded in the education system from nursery to secondary education.
Finance and Resource

In Turkey primary education is compulsory for all citizens, boys or girls, and is given free of charge in public schools. There are also private primary schools. In Spain

Primary schools are run by local authorities while secondary schools are funded by the education council of each autonomous region. Education has been at the fore-front of Government for a number of years. Technology such as ‘laptops for teachers, and Interactive Whiteboard projects plus the use of Virtual Learning Environments has resulted in good technological skills in teachers and pupils.
Inclusion

In Poland the examples seen of integration classes demonstrated what the Every Child Matters legislation is working towards. In Turkey, school guidance service encourage  "integrated" students to study in standard classes but pupils with more severe level disabilities pupils with SEN are in special schools. The participants reported that in Spain there was good provision for children with SEN in the early stages of education. In UK there has been a move to integrate SEN pupils into mainstream but there is little medical and therapy support. 

Involvement in Competitions
The involvement in competitions was embedded in the Polish education system at all levels. The competitions were in school, in the towns and regions and some were international. In Turkey some school management encourages their students to participate in academic, artistic, social and sports competitions. Most schools in Spain encourage their students to participate in many types of competitions related to any educational subject and be as creative and competitive as possible. They participate in competitions both in and out of school, as well as in different European programmes. 

In the UK there is participation in a range of competitions mainly sport and some artistic and academic.
Inspection and Advice

There is no real link between advisers and inspectors attitudes to creativity in Poland although an inspector was met in one of the school who indicated that he understood and agreed with the idea of creativity in schools. Turkey.  In Spain inspectors not concerned with creativity only results. Creativity is part of government agenda in UK so their inspectors would be aware of government reports. 

Spreading good practice

In Poland the use of a regular magazine produced and edited by the WODN was effective in allowing teachers to share ideas, to contribute and to learn from others. As it had recently been put on-line with an archive, it was even more easily accessible. In Turkey Teachers share their experience during in-service training. However, this provides limited opportunities. Teachers also shared experiences on the internet. There are a lot of sites for sharing. The most important means of spreading good practice in Spain is through the so called “Teachers’ Resources Centres” [CPR] or “Teachers’ Training Centres” [CEP] which organise courses and presentations where teachers can explain their experiences to other colleagues, recycle their ideas and propose alternatives related to education. There are also magazines where teachers write about educational topics and also get useful information for their job.

The UK has training provided at teachers’ centres by the local authorities and nationally by the DCFS. There are also many private companies and consultants providing training plus many on-line courses for teachers and pupils.


3.2. common challenges that are faced by all or some countries (both host and participants’) in their effort to implement policies related to the theme of the visit:
	Finance and Resources
Poland could not provide integration classes for all pupils who needed them due to financial constraints. All participants recognised the importance of finance and resources as a blocker to creativity. 

Migration

Poland has a very homogeneous population but the other three countries have migrants. In recent years, people in different countries emigrate to Turkey. And teachers need to be informed about multicultural education. In the south of Spain, the main problems with migrants have nothing to do with education. They might not be the best students, but they eventually adapt. In the north of Spain, there are special Spanish lessons for migrants and a tutor teacher devoted to them. In spite of that, there is much to be done because the results obtained with migrants are far from what should be expected. In the UK the school deal with very difficult and varied issues around migration. Dealing with many cultures and languages and many waves of migration.


3.3. effective and innovative solutions you have identified that the countries (both host and participants’) apply to meet the challenges you mentioned in question 3.2:
	Extra curricular/enrichment activities

The real difference in Poland was that enrichment and extra curricular activities, social and leadership skills development, cultural, community and religious commitment are embedded in the education system from nursery to secondary education.

Finance and Resource

In UK Technology such as ‘laptops for teachers, and Interactive Whiteboard projects plus the use of Virtual Learning Environments has resulted in good technological skills in teachers and pupils.

Inclusion

In Poland the examples seen of integration classes demonstrated what the Every Child Matters legislation is working towards. Examples included the use art therapy, drama activities, ECG biofeedback , aqua therapy, cooking activities  where pupils learn how to lay the table, and how to behave while preparing the dishes and while eating), music therapy and kynotherapy (classes are set up to make a positive contact between a child and a dog, a multi-sensory room in a main stream primary school and  therapists working with the children in school  . Pupils are taught tolerance, frankness, empathy to others, and the school aims to strengthen their self esteem.
Involvement in Competitions

The involvement in competitions and was embedded in the Polish education system at all levels. It was also wide ranging, celebrating  numerous religious and cultural events both in school, in the town and abroad with a wide range of partners.   

Inspection and Advice

It is important that creativity becomes part of the government agenda. In the UK   inspectors and advisers now about aware government priorities.

Spreading good practice

In Poland the use of a in-service training magazine produced and edited by the WODN (teachers’ centre) allows teachers to share ideas, to contribute and to learn from others.  On-line with an archive, it is easily accessible. 

In Turkey teachers also shared experiences on the internet. There are a lot of sites for sharing. 

The most important means of spreading good practice in Spain is through the so called “Teachers’ Resources Centres” [CPR] or “Teachers’ Training Centres” [CEP] which organise courses and presentations where teachers can explain their experiences to other colleagues, recycle their ideas and propose alternatives related to education.

The UK has training provided at teachers’ centres by the local authorities and nationally by the DCFS. There are also many private companies and consultants providing training plus many on-line courses for teachers and pupils. Plus the fact that school display pupils work on the walls throughtout the schools. This shows teachers, visitors and pupils what can be achieved.



3.4. policies and practices that can be further explored and possibly transferred to other countries:

	Inclusion and integration practices from Poland. Plus the development of positive attitudes, social, organisation and leadership skills and religious understanding, building cultural and community commitment through schools and out of school activities. Also children allocated to local schools so no temporary classrooms or empty schools and kindergarten provided by locality up to seven. UK is using Assessment for Learning techniques that do not seem to be used by the other participating countries. UK display and celebrate pupils work throughout all schools.  


4. Creating networks of experts, building partnerships for future projects is another important objective of the study visit programme. 
Please state whether ideas for future cooperation have evolved during meetings and discussions.
	UK Headteacher to invite Zdunska Wola Lycium No 1 to undertake work experience as teaching assistants in England to give them the opportunity to develop their English. Teachers would be asked to team teach at GPCSC to share practice.
UK Headteacher’s SEN department to visit Lask Primary school No. 9 and Weidum Nursery to see innovative practice. Email links to be established.
UK teacher trainer/consultant to write a booklet on engaging music intelligences in science teaching based on ideas seen in Poland.

Spanish participant to establish email contacts with the WODZ teacher centre/ Zdunska Wola Lycium No 1 English teachers.









PAGE  
2

[image: image1.png]_1283777831.bin

